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INTRODUCTION i

Recommendation 14 of the Superintendent's Recommendations On Violence
and Discipline reads as follows:_.

"A course dealing with the causes of disruption and :violence Will. be
developed and inOluded in the total school curriculum at all grade leveli."

CoranYent:

I ,

"Dealing openly and frankly, as part of the student's classroom experience,
with the reality of violence and disruption, Will drive honip tO the students
their responsibility to overcome and prevent disruptiveighaviorl. By
studying the pralem, defining its causes and-dealing with its effects, students
will be Working to,Ward this goat.,"

.
The Office of Social Studies Education Office of Curriculum and

Instruction, was charged with the development of the K-12 curriculum
materials- dealing with the causes 'of violenCe and disruption..

The series of lessons that coinprise this unit is divided into three categoriesS:

a -

11)

(2)

, (3),

kindergarten tIrrough 4th grade

Grades 5 through 8 or .9 throUgh 12

Grades 9 through 12

't.

'

Howeyer, this Compartmentalization is not inflxible. Teachers are
encouraged to experiment with the lessons. Many lessons geared for Giades 5-8
can be used in grades 9-12. Some of the ideas and activities in lessons designed for
K-4 may have some applicability inlradei 9-12. In short, teachers should feel, free
to mix strategies and activities in such a way as to meet the needs of their classes.

. tie Office- of Social Studies Education,' Office of Instructional
services, ,offers its services to assist teachers in the 'iniplementation
of these, curriculum materials.

7
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An evaluation sheet is included as part. of tke package; suggestions and
. -

critieislias7are invited: -

#

I. EZRA STAPLES HAROLD ICESSLER.

.Assoeiate Superintendent
-4
MARVIN ROBINSCO

for Curriculum and Instruction . .

. T

GEORGE VI . FRENCH -

Director.. of Social StudiesrEducation
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Lesson 1--Shades of Violence

K-4

Causes of Violence and Disruption
.

Ob'ective.
. .

To have students become aware of what is meant by the term violence.

Instructional Strategy

1. The teacher should make previous arrangements with two members of another
.4 lass for the following skit: ,

a. Two boys bring some packages to the class. The teacher, asks if one of
R

the students will put the packages in the closet. An argument begins as each of the
'students wants to put the packages away. The boys begin westling, and pushing each
qther. The teachlr intervenes and takes the boys.into the-corridor and sends them
back to class.

b. The teacher will raise the following questions:

'-
Who can describe in one word what you hive just witnessed? The students

will probably, introduce words such as "fight, if argument, " "pughing," etc. .
. , t

\

If the word violence does not come frOm 'the class the teacher should then introduce
, . .4,it the class., ,

Fighting should be.discussed as one'orm of violence..
?

2._ Teacher should bring in -b. series of pictUres,_ some of whiCh show.violence,
some of which show peqple. working together or hiving fun.-

a. 'Teacher should tell Ole clas:.that they are going to separate the pictures
into two piles--one entitled Vfolent;.thee, other, ito14-violent. Each picture held up by the
teacher should be discussed by the crass as to Whether the picture shows and activity
which is violent or non-violent. The piCtute alibtild then be placed in the appropriate
pile1/4

N
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Suggested Activities
S.-r .

1. Each child can make a list of 3 TV shows in which they see violence, includi
the Saturday morning cartoons. Students will discuss why the violence occurred and
attempt to get at other ways ,in which disputes cap be settled:.

2. The teacher will read an account from tie daily paper dealing with a violent act.

a. Discuss the fact thafviolence is a fact of life by asking the following cities-
.

dons: Do you find many stories about tieolile hurting each other in newspapers and
magazines ? Do you ever see your friends in school hurting each other ? Why do people
hurt each other? What can you, do to keep from, hiirting others?

IS

1

.



Lesson

Causes of Violence an_ d disruption

Obje tiv e

7?Violence and Symbols

,

To understand the relationship between' emotions, symbols, and violence.
.

Instructional. Strategies

ai1.. Materials needed:
ipp

a. 3 or 4 yardsticks
).

b. Individual snapshots of each student in the class.

Ma0zing tapec.

d. Cardboard orioaktag

2. Teacher grbitr these'
given a yardstick. Using the .materials 1*
pole containing the pictu'res of each indi
pictures on one yardstick.

a. Tp the teacher:

In early American Indian culture, the totem pole as 9. colorful and beautiful
construction that told a story about an individual, a famil F, or a tribe by using a series
of symbolic carvings. This activity is designed to focus upolia*I. strengthen the student's
self- concept. .

ss into3
ted above,

dual injhe_gr

/.7
,

.. 4,,

.
or 4 groups., Each group should be
each group will construct a totem
oup4 y. mounting thgt group's

t .

t

3. Have each group of students make up and tell a story, about the greatness of their
respective group.

4. Place the totems on display.

5. Discuss with the class how they would feel if their toteip was destroyed by
asking the following:

. L(
g. HOw do you feel when you see ur picture on ,the totem pole?

b. Do you think people like or feel good when they see their picture on the
,'totem pole?

12
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c. Do you thick people feel happy or sad when they see their picture on the
totem pole?

d. WOuld you get angry and fight if someone destroyed your picture? Why?
Why not?

e. Note to the teacher: The teacher should emphasize to the students that
the picture stands for.or is a symbol of them. The teacher should discuss with the
class ther-mesning of the word "symbol".

>, <

Reinforce the meaning of symbols by doing any of the following:

(1) Review the meaning of these mathematical symbols with the class

(2) bisplay the flag an$discuss how it is a symbol of our nation'.

Suggested 'Activities.

1. The teacher should read the following story to the class to show that people
do have feelings ahout symbols.

i ,

The teacher holds up a dish towel -andtegins by saying the towel is just l' a one
bought by lyirs. /Smith for one dollai... sWhei she got ithome, Mrs. Smith was sorry
that she had bought such a plainlooking,toWel. She always liked to dry her. dishes with

.

A towel that was.full of bright colors, but todar she thought it might be good to make a
change. Now she did not like the ,change, and she .decided to ,use We towel for a scrub-
bing cloth. As she was scrubbing her front steps, her neighbor looked at the obviously/

pew cloth. The neighbor was a bit surprised when she was tqld that it was a brand new
towel, but he smiled and said that. it was so soft that it wouldbe easy to use and be-
cause it wa new it wo.,0.1a4t much longer than the old clothes that she always used.
Mrs. Smith as very hOpy fill a t her neighbor did not think that was foolish for
using her new `towel as a scrubbing cloth.

The teacher asks questiops suchas the following:
; :-

1. Do you think that your mother would use a new towel as a scrubbing`-cloth? Why?
,

A

2. What does your mother useras a scrubbing cloth? wro nt

3. Do you think that Mrs. Smith's neighbar:should hav'e told her that she I.vas
foolish' to use a new towel in this way?. Why?
itt: A

/,

IA.4, What of a peratti do you think that the neighbor.was ? Why?
rr-% z

s

#
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Now the teacher holds uP.a nice flag and says that Mis. Smith's neighbor
bought two of these on sale and that she had paid only:One dollar for both of the beautiful
flags. She shows the class that the flag and the towel are the sale size and are made
out of the same kind of material. Then she explains that when the neighbor, whose name
was Mrs. Brussel, got ready to scrub her front steps, she saw that:her sr/lining cloth
was all worn out. She decided to take one of her newrags off the stick and use if for
scrubbing. She liked the nice soft feeling of the colorful flag and after all, it had only
cost her fifty cents and she still had one. to put out on holiday's.

As Mrs. Brussel was scrubbing the Steps, Mrs. Smith came out to go to the
store. When she saw Mrs. Brussel scrubbing with a flag she looked very unhappy and
she asked her why she would ever do a thing like that. Mrs. Brussel told her that she
decided to use a brand new cloth as she had seen her doing yesterday. She told Mrs.
Smith that the flag was soft like her towel and that it had cost her only 'half of what she
had paid for_her towel. She was sure that it would last niuch longr than her old cloths
did. The more Mrs. Brussel talked, the more unhappy and upset Mrs. Smith became.
She tried to explain to 11,Irs. Brussel in a kind way that there was a big difference in
using a towel for a scrubbing cloth and using the flag of yOur country for a scrubbing
cloth.

The teacher asks questions such as the following:

a. Why did MrS. Smith think that it was wrong for Mrs. Brussel to use the
flag as a scrubbing cloth

b. Do jou think that.your mother would scrub with a new flag? Why? An old
flak? Why?

.c. Do you think that Mrs. Smith was able to get Mrs. Brussel to 'understand
what she meant when she explained the difference in what she had done? Why? Review
the. meaning of the flag as a symbol.

5



Lesson 3- -:Comp ng Up Short

K-4

Causes of Violence add Disruption

Objective
- .

1. To demonstrate that scarcity of resourcevan and sometimes vices lead
to violence.

2. To explore non-violent alternatives.

Instructional Strategies&

1. Place 3 chairs in front of the room. Tell the class that the three students
who'will occupy the chairs will receive cookies.

Ask the students these questions:

a. Who will sit in the chairs ?

b. How will the students be selected?

(1) Should everyone race to the chairs ? Could this lead td violence?. I
What kind?

Should the teacher select the pupils?
,

.

d. How would you (student) feL if you were not selected? Might your
feelings lead'tQ violence?

e. Is there anothpr way the class can decide who should occupy the
. chairs?.

.. 4.

f. Hold a class election to deterthine the best method of selection . If
no one suggests a class vote as a way to determine occupancy, feel free to do so
yourself. This will afford yotir class another opportatity to participate in a t'selection
by voting process."

I.

Suggested Activities

1. Fintout how, your cliadren feel about vo as an alternative to violence
when raaldngchoices. Use the.following continuum.

v



as

PEOPLE SHOULD VOTE WHEN MAkINd:CHOICES

Always Most of Sometimes Never
the time

4'

Ask plipils why they placed themselves where they did on the continuum.

Discuss the concept of scarcity of resources with the class. How can the
cookies or thai chairs be viewed as scarce resources?.

3.
\

Using a series of pictureth that present individuals wha live in affluent
circumstances' and individuals who live in poverty, ask the students in light of the
previous discussion and activities, which individual would be more likely to resort
to violence. .

,4. Play the game "I wish." Ask the student to write doWn one.ihing that be
would very much like to havee.g., bike, toy, mini cart," etc. Raise the question.
why sigivt we have all the things we want. The teacher can also discuss the difference
between wants and needs as part of this activity. .

7

,

-

:



Lesson 4- -Turn 'N Territory'

Causes of Violence and Disruption

Objective

To compare how animal and humansdefend their territory.

Instructionalltrategies

I . Silo* either of the following fifths.;

`ANAIAL WAR, ANIMAL PEACEn5429(Y.
ANIMALS PROTECT THEMSELVES#101459

'-',

a. Discuss th-e films. Define antrdiscusS the words mine, yours, theirs,
.ours, Iji:s, hers and own.

b. Hain each-student tell about something they own.

c._ Ask the Students if they feel their desk is their territory in the 'classroora.
Ask the students how they feel abotit another ifiudent using or taking something from
their desk withOtitlirst asking.

./

2. On the blackbdarcl, the teacher will,draw the class seating arrangements. Draw
boundary, lines between'individitl, seats or groups' Of seats depending on Particular
seating arrangement. I

DESK DESK DESK: : DESK , DESK

DESK- DESK . DESK. ' DESK ' DESK

DES! _ DESK.
,

I DESK
/ DESK DESKA

a._ Discuss and define the
,territory (desk) fioni hip neighb6rs

b. .The teacher may wish

term Boundary line as seParatingone person's

to draw boundary lines on the -floor of the classroom

-ft

using chalk, masking tape, orsarn.
:

. c. The teacher will ask the class the following questions:, flow do y,9tx feel:"
when a4r.iend crosses y. pur boundary and enters your territory? HoW do you. feel when
a Stranger or someone you may not like enterEryour ierritory. Wouldly,oit argue or
fight, or push, tor,sholOs?

- 4

A

4

'

d; Have you ever seen ople4n your neighborhood arguing or fighting because
someone has entered thbir terra°

.
-

1'7
;



C.

.

.e. Why would someone flit over territory? Are arguing and fighting the
only ways to deal with. this problem ? Are there other ways ? Can you list some ways
that do not involve fighting?

Suggested Activities

(
1. Have the students play "King of the Mountain." One student is king. He controls

a specific territory and. is challenged by indiiiidual members of the class who try to push
him outside of his territory. When he is pushed outside of his territory, the student ,
who successfully pushes him out become King of the Mountain and the pro-ess is re-

.

peated.

2. A variation of activity 1, might be to have 3 or 4 members of the claSs simul-
taneously work togethertOYugh ihe "King" out of his territory.

A. Ask studentsiow they feel about 3 or 4 Members of the class working as a
team against one classmate? ; .)

I .
. b. Ask-studentito dfsciiss the word "fairness:"

3. Write an experience story with the clag5 as to how one might remove the
King of the Mountain without using force. Draw piCtares about the story.

.4

t

;i

4

4

t
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Lesson Plan 5--Getting Along ,
. ';,

--.

Causes of Violence and Disruption
/

Objective .

Children should see that cooperation between people of different ethnic groups IS
-desirable to violence between groups..

Instructional Strategies

1. Display an arrangement of dolls that reflect different racial backgrounds..Dis-
cuss how they are different and/or-similar, (Alternative Suggeiticris). Bring lira bouquet
consisting of difftrent kinds of flowers. Separate the flowers alici point out that each
kind of flower is beautiful in its own right oh when mixed with c.ner kinds of flowers.
Discuss thii idea in terms of people,

2. Divide the class into groups. Let each group rnemW make a different face
mask, and put it on. Give each group a puzzle. Distribute dikerent pieces of the same
puzzle,to members of the same groups. Ask the children to fit the pieces of the puzzle
together. Discuss why it was necessary for each group member to cooperate even though
everyone looked different (wore a different kind of mask).

a. Ask the class what they think happens when people in different ethnic groups
do not work together. Do tb,ese differences ever lead to bad feelings or fighting among

4,people? A

Suggested Activ,ities ;
.1. Give each member of the class 1 piece of drawing paper. Divide the class,into

two groups. Give each child in one gioup one crayon. Give the children in the other
group eight' crayons a piece (different colors). Tell the class that they are free to draw
what they want. (Teacher may make suggestions If necessary),Ater the drawings are
completed, compare the drawings made with one crayon to the drawings made with
different color's. Which drawings are more interesting? What does this exercie 'tell us
about the world in which we live ? (The teacher should emphasize the point that
kinds of people often make our life more interesting just as the drawings with different
colois wet e gener:ally more interesting) :

2. Show and discuss the film WE CAME TO AMERICA (#153509) 13 min. Shows
the contributions made to America by various national and racial groups to provide a
better understanding of the background of others, and respect for them.

4#- .19
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Lesson 6--International Conflict

Causes of Violence and Disruption

Objective

K-4

Man, by nature of his interaction with others, oftelifinds himself in conflict.
The same is true of nations.. How conflict is resolved among men and nations
piesents some interesting possibilities for the primary grade classroom. The follow-
ing lesson explores a few. Before starting the lesson review the Concept of-Nation on
pages 97-103 of the First Year Social Studies-Guide.

Activity A

Materials

1. Enough paper bags for 2/3 of yotir clay

2. Thirty or forty pieces of hard candy

Instructional Strategies

1.* Tell the class that they are going to play the GAME OF NATIONS. Divide
the class into three groups. Each group will represent a nation.

2a. Give each child in group 1 a piece of candy. (The people in this group do
not need bags.) Tell the children they We in a nation where everyone has just enough
candy. Infact,there is even a little left over. The name of their nation is OKEEDOAKEE.

.

2b. Give each child in group 2 a paper bm that contains several pieces of
candy. Tell them that they live in a nation where the people have too much to eat.
The nape of their nation is,. EXTRA LAND.

2c :- Give-each child in group 3 an empty bag. They live in a nation where
most people don't have enough to eat. The name of their nation is NEED LAND.

3.
.

'Ask the people who live in OKEEDOAKEE (group 1), to give their- candy to
the people who live in EXTRA LAND (group 2).

, 4a. Discussion-,-Ask the people who liVe in NEED LAND how ey felt about
seeing something given away that they needed very much?

20
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4b. Ask them what they can do about it? Should ey fight the nations, of
OKEEDOAKEE or EXTRA LAND? Sli,uld they talk the problem fiver with the EXTRA
LANDERS and try to reach a compromise? Stress the meaning of 'Ur term compro-
mise. Find out how members of other nations feel about this problem.

- . \
. ow ---,..";,

,
, .

. . 4c. Ask the class whethex real, nations ever disagree? Can they give any
eXamples?

5. Permit the class to vote on what they think is the best way,to solve their
disagreement. List the following. options on the board:

(1)'' Talk it over

(2) Fight

Activity B

1. Allow the class to follow through on their stated preference for resolving
their conflict. Form discussion groups if they choose to talk the problem over or
compromise, If the class chooses to fight, let them have a tug of war. (Caution: Do
not tell the class that they will hive a tug of war in advance. A tug of war may seem
like more fun than a discussion.)

2. Discussion

problems?

a. -A.sk if real wars are fun. Why? Why not?

b. Db people from real nationt ever come together to discuss their
. .

c. 4 Discuss the necessity for people to cooperate to solve problems.
4 0 Use your discussion groups as an example of cooperation. .

o
A.

21
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Lesson 7Violence and Values

5-8

9-12

,4
Causes of Violence and Disruption

Objectives ,

To ha:Ve students define the .term violence, delineate some forms of vi ence
and form value. judgments as they relate to the acceptability or non-acceptebili of
certain forms of-violence.

Instructional Strategies. . i
r .

1. Ask students to define the word violence. Throughttheir suggesti8n in
addition to the use of dictionaries , have the class set up a definition most of the can
agree upon. Students 'may also wish to explore the nature of overt vs. covert fo ms

- 1of 'violence. .

. c . , .
. -

,. -,
. .

2. Ask students to give some examples of violence and make a class list of; -
their suggestions. Some examples may be,ratirder, rape, robbery, divorce, deser-
tion, placing the American Indian on the reservation, extortion, competitive business
practices, living conditions in the ghetto, Child labor, draft riots, violence in the i

media, turning off the,gas and elebtric for non-payment of the bill and so on....

3. Dividethelist of violent acts into 3 categories:

Forms of Violence

Acceptable Criticized but not 'condemned Unacceptable

4. Teacher and students should compare their opinions and individual
categorizations of violent acts. is /.are there any discernible pattern/s?

. .

Suggested Activities:

1.. HaVe each member-of the class OeleCt one of the media,' e.g,, radio,
TV, movies, advertising, newspapers

b
and prepare a file onthe characterization of,

violence as depicted in the,media. -- , . ,

a, Have students consider the question: IS America'A Violent Soeietk?
t

;Why? Why not? :

22
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b. How do the media. handle episodes of violence? "Do they exploit,
condone, or condemn acts of violence? Is the attitude 9f the media one of apaThy
to-ward violence? t-

2. Have some ofthe students-role-Play a situation in.which. they might-be
compelled to use violence to achieve an objective. After the role-play, explore what are
passible alternatives that might be used to preclude the qutbreal1 of violence in the
particular role-play situation.

. -

4

3. Show and discuss the film Who Do You Kill? (#154060) 29 min. This is
a scathing indictment of ghetto conditions and a savage, factual picture of the plight
of the Black man who lives in the slums. This story involves a young Black couple who
live in Harlem and whose child dies of a rat - bite.. The parents' rage and grief at a
world permissive of such conditions wirtrOuble the conscience of all who view the

p,, film.

t. Show and dismiss the film Who Do You Kill?. ( #154061) 22 min.

Part Two .

4

4

14
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Lesson 8--More Than Meets The Eye

Causes of VioleAce and Disruption

Objective 4,

.1 I, . . , . .

To de onstrate that the acceptance af myths and stereotypes by people can
lead fo viole e.

.. ,

Instructio Strate 'es t

5-8

9-12

1. ave students complete the following statements:
.,
a.. All fat people are .

t
b. Hippies are

Blonde4 have more '10

d. People on welfare are

e. Jews are

J. Black people with "Afros"

Men are better driviiS than

h. Early to bed, early to rise makes

V

i. All teachers are

j. White people are

2. Divide.the class into 4 or 5 committees. Give each committee some. of
the papersicompleted above and have etch committee list the adjectives used to corn-_
plate the sentences. Reassemble and Pull all of the 'data together..

I

.3. Is there a. pattern in the responses given by students?

24
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_'-_, N .
. 4. Raise the'qu- tion - -Ho do we acquire negative stereotypes? Discussion., . .. .

. ,.. - -_

5. Have tile stud is read select:liras dealing with stereotypes from Gord- on
Allport's The Nature of P e'udice. Discuss the selectiong-read.

uggeted Activities 4;"

. What is the co ection between negative stereotypes that people acquire
and the vidlence 'described 'n the following article:

4/0

.

4
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Suggested Activities

.2. Play the_ game "Lucky Buck." Divide the class into 2 teams. Push chairs aside, /
leaving the middle of the classrpom open or .use the school yard. Have membrers of 414P.,
both groups count off and remember their number. The teacher should then place a
dollar bill around the outside of theTinsert from a roll of paper towel. Place the lucky
buck at a point equidistant from both teams. Each participant is given a piece of roiled

, tip' newspaper secured by a rubber band. When your number is called, yeu must pick .- .. . 1

up the lucky buck and get back to'your team wipe trying to avoid being hit by a niember
of the opposing team wielding the rolled up newspaper. Participants may strike each
other only on the legs. The winning team is that team whichreturns the lucky buck 5 ie.,'

,..4 n'*Fr
N,

'a. After the game, raise the following questions: .

. (1) Can competitionlealto violence?

(2) Does economic competition.amOng ethnic and racial groups lead to
negative stereotyping.?

(3) What is public assistance?

;(4) -How doeione qualify for public assistance?

(5) Are alltaxpaYers iplfavcir of public assistance

(6) .How do you feel about 'Public assistance?

E CAME TO AMERICA ( #153509) 18 min. Shows
various national and racial thgroup* provide a

,

3. Show and discuss the film
the coneributiOns made to Americ
better understanding of th bac d of others, and respect for them.

_ =

-

4. Show and disctths the film_CIVIL RIGHTS MOVEMENT: THE NORTH (#153811)
23 .min. Film opens with scenes takpii in Chicago, *ten: Negroes moved into a white
area, illustrating the tension characterizing race-kelations in the North. Other sources
of Negro discontent are .also documented: unemployment,- inadequate educational &oil-

-ides; and the de facto segregatibn which' northern slums maintain.-

4
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Lesson

.1

-What Is A Man?

.

Causes of Violence and Disruption

Objective
r

C

5-8

To understand that people have different .perceptions of what it means to be a
man.

Instructional Strategies

1. Have each student respond to the following try -fal9e questionnaire.
-

a. A. man never backs claim in any argument:

et'

True

be. An athlete is more bf a man than a poet.

False

True `False

c.. A man is one who is` good with his fists.

True c False

d. A man iE somebody who attracts females.

.True False

e. A Man never cries.

True False

A man always challenges a person who stares at him.

True False

A man has power and controls others.

True

27
*-
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t

h. A man is a man because his friends say he is.

True False.

i. A man has friends lie can count on.. .

True False

j. A man mast always give the appearance of wealth.

true False -

0

. C6llect the questionnaires. Tabulate the responses for use later.

3. Show 6 pictures to the clais--a boxer, an artist
a man wor in anroffice, a professional male ballet danc

a,construction wclrker ,.a racing car diver.

a. Ask the boys which one of the men they wo d like to be and, why?.
Ask the girls which one of the men, pictured they find m attractive and Why?

b. The teacher may wish to list the reasons given by the boys and girls
on the blackboard and use their reasons as the, basis for discussing the question--
What is a man?"

Suggested Activities

1. ,Distribute the true-false questionnaire again. Have the studenESaffswer
each true and false question. Tabulate the results. Compare the iesults
questionnaire with those of the first questionnaire. Has there been a change in the

. attitudes of the members of the class in terms of their ideas as to what is a man? If
Zso, what kind of change ? Have class discuss how and why their thinking has changed.

2. The teacher displays 2 containers to the class. One is 'filled with boiling
water; the other is filled with ice cubes. Ask, the students whether they would use
boiling water or ice cubes to bathe in. The teacher should develop the concept of the
mean as opposed tS'the extreme and the idea of a ?balance in nature. Sample questions:
What happens ,to a plant that receives too much water? What happens to a plant that
receives too little water?

3. Discuss the statement--"A man always challenges a person who stares
at him" in terms of whether it is relative or absol . Discuss the terms "relative"
and "absolute." If thword "sometimes" were sub ituted for the word "always,"
how would the nature of the sentence be changed? In oduce the terms "subjective,"
"objective, " and "judgment" and tclisQust3 them. .

19
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4. Have the students classify the following terms by placing them in either
the absolute or relatiye category--always, sometimes, maybe, perhaps, never,
definitely, probably, certainly, likely) if.

....

.1`

absolute relative

a.

... .

SuggestedActivities .

,
. .

,4-:- -

6. Show and discuss the film MAHATMA GANDHI (#153887) 26 min. The
We story of Mahatma Gandhi, the man who led India to independenCe by nonviolent
means: Show Gandhi in prison, living his principle of "freedom through suffering,"
as well as other dramatic ,example's of his 'passive 'r,esistance toward the British.

6.' . ShoW and discuss the film,MACB-ETH: THE SECRET'ST MAN (#153555)
33 min. Douglas Campbell suggests that the thenie of the play would seem to be that
within every human being, in war or peace, there is a terrible lust for violence. We
can neither hate Mabeth nor believe his life signifies nothing. We feel a "sense of
waste and loss. Perhaps tie` capacity for good and evil in everyone surds up Shake-

,

spearers message.

29 ,
.
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Lesson 10--Groups: A Difference In Purpose
.."

Causes of Violence and Disruption

Objective

-To understand that group affililon certainbasic Reeds and that sack

5-8-

affilIation can result. in positive or negative behaviOr.
.

Instructional Strategies

1. The teacher asks one student to move the teacher's desk to the back of
the room.

.. . .-

Note: The teacher can substitute any physical ac vity that one student will have
,difficulty-accoMplishing;

2. The class will note the amount of it takes the student to accompliSh
the task.

3. Discuss with the clss how the time to accomplish the task might have
been reduced. In slimming up the discussion, be sure to stress the fact that a group
of 3 or 4 students working together, pould have accomplished the task more efficiently.

Suggested Activity

Discuss other needs tilat.greu7 may fill.

1. For example:

a. need for companionship

b: needt9 fepl secure

c. need to help !others

d, need for self-protectign

e need to belong

f. need to feel Important

21
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2a. Divide the class -into 4 grOups, H,av_a each group list exattples of
groups whose Pur;ose is to accomplish the needs listed in Activity #1.

Example ',
t

need for comLianionship? -boy scout group
.

need to feel securegang, fraternity
. r ;
need to help others OIC, church r-

!

that
/ , J- .

2b. It is suggested a the school-commUnity-coordinator help the go" up to
develop their lists of organizations in the conunuliity. -'

-/

3. Have each individual construct a value-bar graph in which he indicates his
assessment of each'of the organizations mentioned in terms of positive.or negative
influence in the community. ti

positive 10

5

negative 0

"..

z z
40- 0

1;24

La

0

GROUP NAME
1-

4. Compar0 the graph of a gang member to the graph of a student who does
not belong to a gang:

. -
, ,

5. Using the value -bar` graph disouss with the 'Class which. groups listed are
--more prone to violence toaohieve their goals. Why?

le-

, . .. alI, 1

1
v. 22".
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Lesson-31--:The Gang.and the Nation

5-8

9-12

. Causes of Violence.and Disruption

OblectiVe.

Te compare gangs and nations in terms' of their reliance upon violence as the
strategy for resolving conflict.

Instiucti orlit Strategy

, 1.. Mimeograph the following chart or reproduce it on the blackboard. Give
each student a copy. Ask the student to respond to the series of statements below by
placing a check mark in the column Mar,ked gangs or in the column marked nation or
both if the studerits feel a gang or nation would-respOnd violently to the circumstance
described,

1. Intrusion on turf or territory

2. "Badmouthing"tof a leader by an outsider
.

4 r ,

e,..

3. Killing 'of a member ;
%

:
.1 , .,... ,.

. . 4- .Killing* number of members'
. '

VIOLENT RESPONSE
Gang Nation-

3. A girl gang member switches her allegiance to a rival gang
.

_

6. A top scientist deitcts to a rival country

7. Seizure of strategic property by a rival gang

O

8. Destruction of symbbi by rival gang,ot ration

9, Desire to impose beliefs and lifestyle upon others



2. Have individual students read their responses to the class. Discuss the
responses in terms of similar. ities and differences.

Suggested Activities

1. Have students engage in independent research. Listed below are several
topics (the teacher may add others) that students can explore. In each instance, the
student should compare the actions of nations with the 'actions of gangs.

.1

a. ILLS. vs. Mexico--territorial dispute -- 1846 -1848.

b. "54° 40": or fight--U. S. vs. England. Oregon botindari dispute- -
1846.

c. Pearl Harbor, December 7, 1941.

d, De Lome Letter 1898-.Spanish Ambassador--"bad mouthing':
President McKinley.

e. War of Jenkii)is Ear--England vs. Spain--17a9.

f. Assassination of Archduke Ferdinand--1914.

g. Destruction of-Israeli _Border Settlements by Arab Marauders.

h. The career of Benedict Arnold.

i. Seizure of Suez Canal- -1956.

Iniperialisni--the Race for Colonies in Late 19th Century.

k. Attacks on U. S. Embassies and consulates by foreign nationals.

I. Treaty of Versailles--1919.
. . ,

m. _ GermanRussian non-aggression pact 1939.
.

S., Treaty.With Cherokee Nation. Worcester vs. Georgia--1832.

2. What are the available alternatives for resolution of international violence?

3. What are the available. alternativps for resolution of gang violence?

4. Discuss the successes and failures of the U. N. Arrange a visit to the
U. N. Contact the World Affairs Council; (LO ,3-5363)

24
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5. Have a gang worker and a gang member speak the class.

6. Read the Claude Lewis; article and the article on the gang worker and
discuss them.

.7. Discuss the chart showing gang violence, in Philadelphia:1962-1971.

8. Show and discuss the film COMMUNISisi IN CONFLICT--CHINA AND
RUSSIA (0153948) 17 min. An historic motion picture documentary that examines,
in depth and detail, communism in conflict, the struggle.

9. Show and discuss the film REMEMBER PEARL HARBOR--AMERICA AT
WAR 1941.145 (#153871) 17 min. The film takes us back in time a quarter of a
century to recall the historic highlights of America on the battlefield and on the
homefront, from Pearl Harbor to V-J Day.

G

1
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Lesson 12-The Value of Life

5-8

9-12

Causes of Violence and Disruption

Objective

1. To examine the question--Is there a' relationship between the level of
violence in a society and the value its people place,upon htftian life?

Instructional Strategies

1. The teacher will show the class several,pictures of objects--car, house,
toy, tree, bridge, etc. After each picture is shown, ask the class to indicate in
dollars how much they think each object is worth.

The teacher will shoW the class several pictures of people of different
backgro s; examples might be a U.S. business executive, eVietnamese child, a
policeman, a gang member, a college student, an elected official, a Viet Cong
prisoner of war,.etc. After each picture is shinvn, the teacher will ask the class
-what they think is the dollar Value of each person's life.

3. Ask the class, Do we'ever measi;re atuman life. in terms of dollars and
cents? (Note to the teacher: Discuss the role.of an actuary for an insurance company).

tk,

4. What are some other_criteria by which one can measure a human life?,

5. Introduce the following case s to the class:

On a la1rge urban university campus in the heart of a ghetto, a university
student was shot and killed by members of a 'gang as he walked to his car. In the city
of Philadelphia in the first 7 months of 1971, there have. been 23 gang homicides;

;1

q-
How didtliea'Community re:het to the killing of the college stu.dent?,

b. In general, what is the reaction of the community to the killing of
one gang member by anothlii?

.

c. Does the way a community responds to the violence t hat destroys
human life tell us anything about hoW that community values human life? -Why? Why
not ?

.35
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sled Activities;

1. Some people hold as a Moral precegt "An eye.for an eye, a tooth for a
tooth." Discuss this concept with the class in conjunction with the Jesup of capital
punishment .1 Does capital punishment violate alikiividuaits right to 14e under

!,amendments 5 and'14 of the U.S. Constitution? Where does the stie.gavernment get
its right to take a human life ? Do societies that have .abblished the eath penftlty have
a lower or higher level of violence than the United States? Compare the rate of
violent crime in states that have, abolished the death penalty as opposed to States that
have not. .

Oki"

2. Pose the following problem for the class:

A community ha's one kidney machine. Four people,need it. Have each
student bring in pictures of 4 people engaged in different activities. Let, each student
tell which one of the four people will use the,kidney Machine and why. Ask the class
if the absence of enough kidney machines to service all who need. them is an act of
violence. Why? Why riot? Why does a society allow this kind of a situation to
continue?

Supeited Activities

3. Show and discuss
2 The story, of Adolf Hitler and0 a dictator. 'Many scenes are
os Project 20 Series.

the film THE TWISTED CROSS (#154090) 27-1/2 min.
the Nazi movement is used to trace the rise and fall of
extracted from a Captured German film. From the

Show and discuss the film THE TWISTED CROSS {#154091) 27 -1/2 min.

Part Two

4. Showkand discuss the film END OF THE TRAIL--THE AMERICAN PLAINS.
INDIAN (#1538Q2) 29-1/2 min. Portrays the Indians' struggle to defend.their lands
against the encroachment of the white man. Original photOgraphs,Used in still4n-

, motion technique document the inevitable conflict froin the first expeditions of
California gold-seekers through the final degradation and, subordination of an entire
people. Walter Brennan narrates this sympathetic presentatign of the Plains Indians'
efforts to maintain their culture and.the land that meant their livelihdod in the face of
the white. man's diseases, whisky, guns, and broken promises.

Show and discuss the film END OF THE TRAIL--THE AMERICAN PLAINS
INDIAN153893) 29-1/2 min. -

Part Two

36
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Lesson 13Violence: Thought anit,Action

!

Causes of Violence and Disruption

9-42'.

To have ltudents understand that some acts of violence can be either planned
. -

or impulsive.

Instructional Strategies

1. The teacher will give each student a copy of the following two incidents:

a. Mr. Smart notices that Joe Touchy is fast asleep at the back of the-
classroom. Mr. Smart wakes Joe and says, "You can't stay awake, you can't read,
you 'can't think, you can't write, just what can you do?".

Joe replies, "Dean kick your a- " and then punches M. Smart.=lr

b. A well-known community leader begins to address a group of his\
followers in a crowded auditorium. Suddenly, someone yells,"Fire! Fire !" There
is a mad rush for the exits. The speaker suddenly collapses on the platform. A
lone gunman leaves through a side exit, enters a car, and the driver speeds into the

-night.

c: Ask the class- -Which of, these incidents do you think is an example of
planned, violence ? Why?

d. Are acts of vie that occur in the classroom usually planned or
impulsive? How can we a ituations that trigger classroom acts of violence?

e. Divide th into 4 groups. Ask two groups to role play an
impulsive act of violence; k two groups to role play a premeditated act of violence.
Ask the class what factorsabout each of the role plays make the dramatization either
impulsive or plannen. "1

Suggested Activities
. .

1. "The eviden e from American history ip overwhelming: no presidential
assassination, with the e ception of the abortive attempt on the life of President
Truman, has been demonstrated to have 'sprung from a decision of an organized group
whose goal-Cvls to change the polidy or the structure of the United'ptates Government."

32
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0

S

(Ta:EStablish Justice, Tek Ins,ure.DomestisTranctuilitY, Final Report of The_National
iCommssion on The Causesand 4ventioriof Violence, .U.S. GovernmentPrinting

,

Office, P. 12A.) _
I.s the above supported by h,ard.evidence? In an effort to cOrroborate the

validity of the above statement, have members of the clasi investigate the 'assassina-;
Lions of Abraham Lincoln, James Garfield, .William 'McKinley, and John F. Kennedy.
Can one build a profile of the assassin in terms of background, schooling, vocation; .

and personalitreharaCteristics?
. ..

-,.-.- -.
2. Does the statement quoted in suggested activity 1 have any applicability-. '."..

in terms of the assassination of Malcolm X, ,Robert Kennedy,iMartin Luther Kiisig,''';'.
and George Rockwell.

3. *Describe and characterize-the acts of violence committed by George
Custer, Adolph ichmann, and William Caney as to whether they were impulsive or
'planned.. , (i'

4. Have each student select one weapon that was used in any of the incidents,
mentioned in suggested activities 1, 2, o 3. Assume that the weapon can talk, see,
and hear and write the story it would tell,

.1.=c..

Example:

"I was resting inside the bandage wrapped around Leon Czolgosz's ritt hand.
I was hot, tired,' and nervous." (The gun recounts the story of the McKinley
assassination.)

3. 8

33

9,

- .

IL.



t< Lesgon 14Scratching The Surfape

Causes of Violence and Disruption--

Objective

9-12

, To show that incidents that initiate riots often bear little or no relationship to
the basic, ,underlying causes. - .

.- o`
. . .

.Instructional Strategies

c

1. Duplicate the following statements and present them to the class:

a, "Get your hands off that bike."

b: "Goddam, she spit on me!"

s.

c. "You know you were doing 50 Miles an lour in a 35-mile zone.".

d. "I had two or three screwdrivers."

e. "Can't you see Ilm a good fellow who wouldn't diddledybop nobody?"

f. "Man, I'm not dt'unk."'

g. "Have you been drinking?"
.

h: "I lost my license and juhaven't had time to geta new one."

i. "Momrha, I'm pot going to jail. I'm not drunk and I'm not going to jail."

ThWe're on top and they're on the bottom."
4

2. Instruct the class to write a short story using as many of these statements .

as possible.

3. Have students read stories to class.

4. Teacher should then write the following facts on the board:

a. 4000 persdns arrested

b. 34 killed

a9 .

,34
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c. himdreds injured

d. $35,000,000 damage

5. Ask the class if they see any relationship between these four factS'and the.

statements used in writing their. stories.

6. Do either 'of the following:

at Have students read pp. 1-29 of Robert Conot's, Rivera of Blood,
Years of Darkness, describing the beginning of Watts riot. .

,-
b. 'lead pp. 37-38 Report of the 'National Advisory C mmission on 4

Civil Disorders, Bantam Books 1968. Copies of these 2 pages e be obtained by con-
tacting Office of Social Studies--448-3348. (Brief description Of Watts Riot) Teacher
may wislitO tate-reCord these 2 pages ani play it back t the class.

c. Teacher should point out in discussion that the quoted statements
under #1 abbve were part ofthe initial oontactbetiFeen police and.Wa,tts residents that
sparked a riot in 19.65.

DiseuSsion QueiOnd:

a. Were the, quoted Statements, the actgal cause of the riot'?
'P s,-

b. Do you think there were underlying,causes ? List them.

ti

, .
a. Teacher should sqpplement the class list with some or all of the following

ideas andiliscuss them:
L ..,

a. "Pervasive discrimination and SeFegatiort:" Discuss the attitudes
that ouch discria4ination and segregation create?, Include areas of jobs, housing and
educationi.' -2 :

P. ^,i
. . , - P. ,

; : 1
b. "Black migration and white exodus:" Discuss municipal overburden;.

cities are unable to meet the needs of their citizens because of depletion of financial.
resources,.

c. Black qiettos: Segregation and, poverty have robbed citizens of
trances for opportunity and lead to hopelessness and despair,

d. "Legitimation of violence:" White terrorism against nbn- ialent
otest has fostered Eiclimte for.the approval of violence as a means of p

:4

.40
'35

s'



e. "Powerlessness:" Inability to achiebre objectives through the -

institutions of law and governiaent. The frustrations of powerlessiless have led
., some ttrthe conviction that there is no effective alternative to_vicklenceas a way'of-
"*,moving the system.

6

Suggested Activities N

1. 'After completing this lesson and the lesson that follows, compare the .

catis.es ,of th.riot in Philadelphia in 1844 with the causes of the -riot in Los Angeles
in 1905: What are the similarities? What are the differences?'

*.
Were the problems faced by Irish-Americans in. 1844 similar or different

than,those faced by Blacks in 1965?
.

In both riots, is there evidence of superior/inferior attitudes and relation-
ships ? Explain.

I . .
2. Using World War I as a base, have. the class examine the incident-that

triggered the conflict. Have the class analyze the underlying reasons for the war.
,,,A. .

... 3.. Some students may wish to read and report to.the class-on Chapfer 15--
"Official Responses to Mass 'Disorder 1: Current .Social Control of Law and Order
Reconsidered (Bantam. Books 1969) to get some ideaOr Major problems of rid
control and the strategies usedby institutions and agencies charged with maintaining

. 7

-community calm.
,..- .

Suggested Akivities .
-

. 2...".: . : ) . .

.4-. .. '-',` - .r....."4. Show and discuss the film SIT-IN ( #15409d) ?Train. Focuses on a, 1960 . .

o i0 sit:4n n six downtown Nashville stores. DiScuss dbilsequences of the sit-in and
...

0- how the issue was settred peacefully. Shows how,, Black men train foi the sit-in Ordeal
"e and how white sympathizers stiffer abUse. Provides interview with thOse in the.sit-incs
fai and a d "study of theproblem. Fri= the White Paper ,series.

r`

Show and dikuss.the film SIT-dN (#154100) 30 min:

Part Two

A. Show and discuss the film WORLD WAR: f: BACKGROUND (153136)
14 Min. Reviews the'basic causes and international incidents which red to the war...
The film describes the in311taristic and nationalistic rivalry, entangling alliances.
and international tensions of the preWai4. years. .

41"
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Lessen
.

15The City of Brotherly Shave

. Causes of Violence and Disruption

,
.1

Objective
-

T.0 exploie tke.causes of PhiladelphiaIsdeadliest riot, May 6, 1844.
, .

I

9-12

Instructional Strategies

-1. befine and diSCuss the terms Mt, rebelliOn, and-revolution.
!.,

2. Have students read The Fire That Time-Philadelphia Magazine. May, 1968.
..

3."' Ask the students to pinpoint the causes of the riot as contained in the
article-and then. discuss them. a t..

4. Have 5 male students in the clas,s form a closely knit circle. Ask another
male' student to attempt to break into the circle. The students in the Class who have

, formed the Circle should work together tct keep the "foreigner" out. Pushing is per-
'mitted but no one thay.use his hands. Tie this -*breaking in" exercise into the lesson
by discussing the terms *5enophobia" (feir or hatred for foreigners) and "foreigner"
with particular emphasis on the emotionalism such terms engender. Refer back to

- page 1 of the article and its use of the:word "foreigner. ".' -

, -

Suggested Activities'
. .... .

....... . .
. . .

.1. The following, suggested questions may be explored with the class. , -

. - . .0.i. t , . ,.. t:.., 4: f ./ a. What is power? How does attnnividual or group achieve power? How
$;.,

is power expanded? How is power dissipated' orlost? .
'.

.. . . , f 14

4

b. How do the "guts" succeed ifi getting a "piece of the action ?"
. r ,' -

. 6. Was the fear of economic competition from the newly arrived Irish-4
Americaris an underlying cause of the conflict? '' . ,. -.

:. 's
4

t d. Was the Violence caused primarily by religious, or class animositiesmositiesi.
or both 7.4,

,

.

(
'.

e. How did the institutions chaiged with maintaining/law and order
respond to the violence? :Were they handicappedin any way? .

, 42

37



ti

4

f., Haw does the question of citizenship relate to the conflict?.

2. 'Role Play-
IC

J 1vide the class into 3 groups: native Americafrom the city proper;
Irish Cafholic§ of Kensington; the loCal police and state militia contingent. Have each *.
group prepare and give its own interpretatiot of what happened on May_6; 1844.and . .

the days that followed.

3: Have the class devise a model through which people IA different cultural':
background's can come together and learn to understand and appreciate the contributions
made by the various ethnic, racial, and religious groups that live,in our city.

...
. . .

4.. Discuss the actions of Alderman Clark; Is Bible reading in the public . F

schools a. controversial issue today? '

Research -- .

Schempp vs. Abington Township School Board; 1963.
.

5. Discuss tile statement "This is the flag which was trampled under foot by ..

the Irish Papists." Teacher may wish to refer to a previous lesson dealingiwith
symbols in general and the desecration, of the flag in particular.

6. Some members of the class may wish to visit St. Michael's Church at-
2nd and Master-where some of the riotingoccuried.,

7. Independent Sttidy. For purposes of comparison and contrast,
may want to research some of the following- riots:

a.. Cincrinnati-1829

b. New York City,-1863

c, New Qrleans--1874

d. Vicksburg- -1874

,
e. Springfield, illinois--1'908 '

; .

. East St. Louis- -1917

o .

,g. Detroit - -1943.

.43
38
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. .h. Npw York Citir-i -143
. .

i. Watts--1965 . .
c , . .

8. Using.the 'newspaper file at the 'main bran0 of the Fr ibrary,
studentS can read some eyewitness accounts of the 1844 4iot in Philadelphia. - '''.

. .

.-
*

.-'' .

.

*

Sd

o

v

I

r

.

.

C.
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. LeEi4on.16-nLabor ItsTreement.Confr on

1 '

Causles of Violenceian Disruption
1110.

Objective
-

To .determine the causes of violence iii a specific labor-pwia&ement conflict- -
the Pullman Strike, 1894.

-
e

Instructional Strategies , .*.

1, Have students read the following paragraphs: .

, . . ,

e -

. .

THE RESULT was chaos.. On 11/2.,. .... 4

Jul 5, the day aftet the Army
, -. reached 'Chicago, violence was more'.

e
serious than before. The next day

, ,,, it reached its peak when incendi-
, , dries ignited railroad cars with .

,. torches and waste taken from axle .
boxes. Fanned by, breezes, the
flames swept through row upon.

7 to,* of cars tightly'packedop the
, outlying yards, to whieh lire hoses .

often could not reach. In the eve-, .
,

; ning a.riiob of about 6,000 people ( ,
. , ^ ...-} __-_,._

I

pillaged the Panhandle yards In a '
i . ---.--

,

5.. 4
South Chfcago, destroying 700'. ...A, a

:cars. Total damage in that- one day . 1

was $340,000, althoUgh on no oth- . Is

, ,,

,er day was it more than $4,000. . . :'

4' .;,' pn Jtuly 7. another:crowd of sev:-. '

,:.; 4. 4, .- ' eral thousand gathered on Loomis
..

e

? ,

Street, where federal troops *aril', '
, , .

Q

. guarding 'a train bding moved by \=..-- .v

..., tion-unio,naheil;, 'As the onlookers
I r

o
t .

>

j .1 a, or

t.

kihoviered the 'guards with abuse
,, and stones, ighoring.the 'troop

commander's warning to disperse,
the troops loaded theft This
gesture only incited more shOweri
of stories.

I,

. 45

46 -,

Page 45- of The Rise
of Organized Labor
AEP Series

if

I
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.1

e

a .

.

5- Immedistelyi-the ComMander!ore.
"deredoatayonet Charge; Sesierali

4

-pers oils fell to the ground bleeding,'
heavily.. Then, the in013.-i'S*.gkon*:,
`and tii5ped'aver a flatcar. With
tour soldiers badly wotmded,and.,
DS, reinforcements it4ight;:the ,
commander drdet:ed h.* mon to

4
ai Will. They continuedahOoting
until thelMob liadfled;
were wotmded.atx1 foukkilled...

4

6 0 " ;
: ".., ,

. , .. .,

Instructional Strategies ,.. . )

. .
,

,
, . -4--.

. .I

a. Without any intitdgetion=or baeltraund. information by the teacher, have. ,
students write a. descriptive piragraph lit write, theyAte* to indicate what prior
.everitS'brought forth the violence described in ihe quoted account.

, ,'
14, ' . .,

b. Teacher will Collect the student paragraphs -.and file them for later use.
,

)5 .

c, Divide the class into committees 7-ilts. firSt representing the mob; the
second, the federal tfoops; the third, the nOn-ttmion men'mOving the trains.

' * /
. Have Students road 40-46 The Rise of Organize Labor AEI) series. After

reading the article,, ask each group to justify its actions as recounted 1n'the paragraphe,
,

on the liteceding page. . ,
..

. .'). . 4 ,' . 6,6
7 . '4 S . I 4 . *

d. Record the reasonsgiven to justify the use .of violence.
: f 4; A

A A I!

: 1

.
c r '

Suggested Aotivitiee I 1/ , i ,
C

1. Apply the reasons given in id to an outbreak of labor-mlnagement violence.
in the United State's in the last 6 lrea..i.s. Are-the reasofis-vilidtoday? Were they
valid` in 1894? Why? Why not?

r .
,

""

1

Using the paragraphs written at the'beginning of,the,lesson; discuss the
accuracy of student perceptions in determinin85the reasons for the violenCe, in the Pull- .

man.'Strike of 18a4.. .* , .

1 4
11

ti/.

3., Discuss the role an use "of collective bargaining. Set up .a c. oliectivetfr

baigainini situation that pertains to the classroom, hth,re a few students Vepresept

I

.,
the teacher, the rest of claws -presents a list of demands pertaining U.:, curriculum,
honaework 4xaras ' open lunch, cutting, etc. -1laye the class attempt to negOtiate a,

1: ," .

'.
. '

.' .
A

' .

r

'I

,
to.

. P,



contract that.gov. erns the relationships between teacher and students. What pro-
cedures might such a contract contain for the de-escalation of clasdroota violende,
i.e., activities that disturb the educational process.

4. Have student g bring in newspaper articles that deal with a recent strike in
which violence occurred. How did the various institutions respond to such violence?

5. Discussion questions--In.the Pullman Strike, did President Cleveland have
the right fo'sendin federal troopg? Why? Why not?

. .

a. Did the presence of federal troops J.essen or increase tensions ?

"".

t'V

.0

b. Was placing Eugene Debs in jail an act of violence ? Why'?. Why not?

-t# .'119.

1-/-*

4
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Less On 17--Response to Violence .

9-12

Causes-Of Violence and Disruption

Objective

To recognize and explore the:waya in which some of our institutions respond
to violence.

Instructional Strategies

I. in small or large group discussion, ask the students to identify institutions
and traditions in America that in some ways are designed to prevent the frustration
and alienation that lead to violence. Examples might be the vote, trial by july,
Amendment/I, local control of schools, chedk and balance system, the pblice, the
national guard, the F.B.I., welfare, the press, competing interest groups (labor vs.

,management).

Pose the question: Are these, institutions and traditions eapable of prA-
kind of violence prevalent in America today.? Why or why not? Discussion

2.
venting the
with class.

3. Have the studentb brainstorm the following qUestion:
. .

What new institutions or programs do you tlink will be developed to deal -

with the increasing rate of violence in America?

Suggested Activities
, 1

Divide the class into 5 coilamittees. Have each conamittfle select an
institution and build a case study around the manner in which the institution responded
to the threat or onset of violence. Some suggestions for topiCs ate:

A

a', Kent State Massacre;z,The response of National Guard

b. Secret Study in Vietnam--("Pentafon PaPers"y The response of F.B.I.

c. Watts Riot-The response of the LOs Angeles POlice ,
-Pr

9 A

d. The Assassination of John' F. Kennedy--The response of Dallas
.

Police Force

49



%.?

e. Disruption of Columbia UniVRsity--The response of the Administr a-
.tion at Columbia .

,. .

f. Poor People's March on WaShingtonThe res
Government

2. Arrange for the administrative team of We schookto meet With the clasi
and discuss how an institution such as the schoolresPonds ft; the commissionoian act .

of violence. What are the guidelines spelled out for students,:teichers, and administ.
traters ? At what point are outside institutions such as the police galled in? It might
also be helpful to consult and discuss the Student Bill of Rights anaResponsibil Mies.

3. Show and discuss ffie film Civil-Rights Movement: The South ( #153812)
28' min. The film examines the, forces that combined to ignite the civil rights move -
ment in the South. Clips are shown that illustrate representative n..onients in the
hiftory of the protest: Little. Rock; Montgomery, Alabama; bus boycott; lunch counter
sit-ins; etc.

s

e of the Federal

4

O

4

4

.1

. 49'
A
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: Lesson 18--- Perspectives of Viplence
-

9-1Z

Causes of Violence and Disruption

Objectives

To`examine 3 different points of view concerning violence in American
society and then draw conclusions as to their validity.

f

Instructional Strategies

Give students the following 3 statements:
i

a. "Ip a system that provides the means for peaceful change, no cause
justifies-violence in the name of change:"

/

I

b.. "The use of terror as apolitical tactic is foreign to--the American
.

Politicaltraditiop. We need to. discourage the develo ment of terroristic tactics and
nip in the' bud. any e ort to.. use..terror..as a device for shaping public
decisions.,"

:Richard Nixon
Kansas Unihrsity
September 16, 1970

st

t

,7

, -

Assistant U.S. Attoiney General
Will Wilt:kin; U.S. Senate
Testinialy October 1.0197Q

c. , "I think...the growing acceptance of violence has been...fostered
,

froin the top of society. The Model for violenCe...has been hideous..official
violence in Vietnam. And after having 'created and made heroes of .such a special.....
'force as the Green Berets we should not be. "surprised to find, the Black Panthers.--
wearing their berets'and praLticing dose-order

3 s,

RiChardlkstadier:.
"TheFtiture of American Violence".
HARPEReA.MAGAZINE, April, .1970

..,

1

/
'S '

-
i - ., . o a,,. . I

.

q
'' '''

. ,..
2. Discuss the 3 uotations,ana give some ba*,0ground irdorniaiion about. the

.-men who made:them..., ., /
,

., . I ,
I" 50 ;
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3. Poll the class in terms of whether or not they agree or disagree with .

statements #1,.#2,

a.'

1

list me results of the poll.

Suggested Activ4ties.

r

1. Have each"student select o ne of the quotes and research its major premise
in an effort to prove o disprove it, e.g. .

"In,a System that provides the means for...

a. After the papers are completed have the students summarize their
findings'.

t. if I .

b: Determine if some of the students have changed their minds con-
perning the quoted statements basecron the evidence presented by their classmates.

.. , .- .

c. DiFouss the processes of inductiire and deductive reasoning.. . ... .
.

2: Some suggested areas of investigation which studeixts can Pursue are:
,

. \ a. Vigilantism-,an extra-legal group that enforces the values of the
community by illegal violence'. .

b. Abolitionism and Anti-Abolitionisni.--InVestigate: The use of viblence to
support slavery; the use of violence to destroy slavery.

c. Reimposing White supremacy in the South, after the Civil War. (The ,

first Ku Klux Klan)
, ,

o .

d, Defense of Arlitrican NatiVrsm and Moralism. Violence as usedby,
successive generations of native Aviericans (primarily White Anglo-Saxon Protestants)

1.

to oppose a perce ived cultt r.1,, economic, sop ial, and. morgthrpat from success;ve
,...

'waves of immigrants . , . , ,
: , .

4. ,. 4 . ,
I ..

/.. e. Agrarian Conflict. Cattlemenwp Homesteaders; Sheepmen. vs.
, , . , .

Catbremen; Railroads vs .. Far Jners. : /___, A.
,

,., .

e A
ow

', ' f. Discuss the csates of the election of 1896.
\ .
.\ , I' :: ,

3. Show andediscuss the flip Peace and VoiperIn the Wilderness (#102075 ..,

12ralti. , 1.- f
, .1

*, ' r
;

. 11- . ,I t
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c
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EVALUATION FORM: CAUSES OF VIOLENCE AND DISRUPTION

t
-THE SCHOOL DISTRICT OF PHILADELPHIA

.Social ,Studies Edudation - Room 330.
21st Street S. of the Parkway

Philadelphia,. Pa: 19103
I

sa
448-3348

. ,

HAS THIS GUIDE HELPED YOU IN YOUR INSTRUCTIONAL PROGRAM?

4

.WHAT ASPECTS OF THIS. GUIDE DID.YOU FIND MOST HELPFUL? .

IN WI-IAT WAY8 CAN THA GUIDE BE MORE HELPFUL ?
..

1
Jr ::.=9

r-

WHAT MATERIALS RELATIVE TO THIS GUIDE WOULD YOU LIKE TO HAVE MADE
AVAILABLE TO YOU?

YOUR NAME
I

SCHOOL

r e

lA

. ,5

55
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